


























































































































































































































































































































　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　コ　　　　　　　　　　　　　　　tV　　 　 　　 　　 　 　　signposts　to　the　development　of the　presentation　such　as　Now，　let　us　move　on　the　first　polnt　today．．
　　　　　　　The　importance　of　creating　good，　clear　visuals　is　stressed　at　this　basic　level．　The　visuals
created　are　usually　power　point　slides　and　after　student　presentations　considerable　time　is　devoted
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to　feedback　on　the　slides．　Clarity　and　organization　of　the　content　is　stressed　and　students　have　to
summarize　the　information　they　have　collected　rather　than　present　it　as　a　series　of　discrete　points．
Students　are　encouraged　to　have　their　slides　proofread　by　the　instructor　to　avoid　errors　in　English
that　confuse　or　irritate　the　audience．　As　the　students　will　have　to　present　accountancy　related
information　this　is　must　be　included　in　thepresentations　and　also　must　be　graphically　presented．
Unfortunately，　there　are　very　few　teaching　materials　designed　to　facilitate　presentation　of　this　kind
of　information　and　the　students　and　teacher　have　to　work　together　on　the　English　for　the　slides　the
students　want　to　produce．　Nevertheless，　the　underlying　principles　are　the　same
　　　　　　　The　necessity　of　understanding　the　concept　of“audience”is　stressed　in　all　presentation
teaching　materials．　The　students　have　to　ask　themselves　who　their　audience　is，　what　they　already
know　and　what　they　want　to　know．　This　concept　is　particularly　difficult　for　students　with　little　or　no
business　English，　Failure　to　inculcate　the　concept　of　audience　and　how　to　express　it　in　English　at　the
basic　level　will　negatively　impact　on　the　students’ability　to　present　aspects　of　the　case　study
analysis　such　as　financial　reporting　objectives．
　　　　　　　One　tool　to　develop　this　is　evaluation．　Recent　DVD　materials　for　presentation　have　adopted
an　approach　that　allows　students　to　critique　short　presentation　excerpts　according　to　set　criteria
before　showing　them　a　revised　version．　This　is　particularly　effective　after　students　have　finished
their　first　presentations．　Sometimes　giving　the　students　the　opportunity　to　present　a　revised
version　of　their　presentations　can　be　more　effective　than　giving　new　presentation　tasks．　Once　the
burden　of　data　collection　and　collation　is　removed，　students　are　able　to　address　weaknesses　in　slide
presentation　and　to　work　on　their　delivery　skills．
　　　　　　　Another　important　tool　is　the　preparation　of　questions　at　the　end　of　the　presentation．
Students　are　reluctant　to　ask　questions　and　need　considerable　practice　in　question　forms．
Answering　the　questions　forces　the　presenters　to　defend　their　views　and　also　to　recognize
problems　for　the　audience　due　to　poor　organization　or　insufficient　content，　Often　however，　even　if
the　slides　are　clear　and　the　presentation　is　well　organized，　problems　with　the　delivery　of　the
preSentation　a」釜eCt　its　succeSs．
3．Delivery　skills
Similarly　these　have　been　comprehensively　researched　and　there　is　a　wealth　of　material　for
teachers　to　exploit．　Moreover，　the　new　TOEIC　IBt　Speaking　Test　now　has　a　question　designed　to
test　candidates’pronunciation　and　use　of　stress　at　both　the　word　and　sentence　level，　attesting　to　the
fact　that　this　is　a　problematic　area．　Developing　proficiency　in　rhythm　and　pacing　is　not　easily
achieved　but　the　students　can　benefit　immediately　from　increased　awareness　of　how　these　can
impact　on　the　bresentation．
　　　　　　　Body　language　and　eye　contact　can　now　be　taught　in　ways　that　do　not　threaten　the
confidence　of　weaker　or　shyer　students．　Short　one　or　two－minute　tasks　are　more　effective　for
building　confidence　and　skill　development　than　Iong　presentations，　for　example，　introducing　the
presenters　or　short　examples　of　introductions　or　conclusions．　Donna（2000）advocates　an　activity　in
which　key　signposts　to　the　presentation　are　gradually　removed　and　the　students　have　to　replace
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them．　Students　have　to　learn　how　to　introduce　visuals　without　reading　the　information　point　by
point　and　how．to　retain　eye　contact　with　the　audience．　Learning　to　highlight　important　points　on
tables　or　charts，　how　to　introduce　them　and　how　to　interpret　the　information　for　the　audience　is
difficult　even　for　proficient　students．　Large　numbers　are　often　areas　where　students　stumble　and
lose　momentum　so　how　to　read　these　needs　instruction。　A　very　effective　activity　is　one　in　which　a
student　describes　a　graph，　such　as　the　fluctuation　of　production　figures　and　others　have　to　draw　it．
This　forces　students　to　ask　for　clarification．　By　the　end　of　the　course　the　students，　even　those　with
lower　speaking　proficiency　at　the　beginning，　are　able　to　display　pragmatic　competence　and　are
ready　to　move　on　to　problem－solving　through　case　studies　adapted’for　their　language　proficiency
level　but　with　content　that　engages　them．
4．Adding　an　academic　element　to　business　presentation
Although　there　are　many　textbooks　and　resources　that　cover　coMmunication　needs　in　the
workplace　for　work　experienced　employees　or　new　hires，　there　are　few　that　directly　address　the
needs　of　pre－experienced　students　in　tertiary　institutions．　Many　teachers　successfully　adapt　the
existing　materials　in　courses　that　aim　to　improve　performance　in　future　workplaces　but　there　are
few　that　address　the　future　academic　needs　of　students　hoping　to　study　in　MBA　programs，　for
example．　Much　of　the　training　for　such　courses　is　done　through　pre－MBA　programs　that　students
enroll　in　once　they　enter　the　university　of　their　choice．　Researchers　and　practitioners　in　English　for
Academic　purposes　have　highlighted　the　need　for　better　listening　skills，　note－taking　skills　in
lectures　and　while　reading，　the　need　for　better　strategies　for　reading；abetter　grasp　of　discourse
patterns，　more　awareness　of　discourse　markers，　better　discussion　skills　in　seminars　and　a　better
understanding　and　grasp　of　the　different　types　of　writing　assignments．　However，　these　only
partially　address　the　needs　of　specific　academic　disciplines　like　accountancy　in　which　students　have
to　present　orally　or　in　written　form　their　case　study　analyses　and　recommendations．
　　　　　　　Situation→problem→response→recommendation，　or　as　it　is　often　called　problem－
solution，　is　a　very　important　textual　pattern　in　academic　English　and　is　included　in　all　English
academic　subport　courses．　Lexical　features　of　the　pattern　have　been　researched（Hoey，1993）and　it
is　now　much　easier　for　second　language　students　to　replicate　the　pattern　effectively　in
presentations．　As　many　textbooks　now　offer　case　studies　at　the　end　of　each　chapter　that　are
designed　to　engage　the　students’interest　while　enabling　them　to　practice　the　vocabulary，　grammar
or　discourse　they　have　learned，　presentation　of　these　lexically　and　grammatically　modified　cases　is
one　option　in　the　second　language　classroom．　However，　the　question　remains　about　whether　this
general　pattern　can　be　applied　without　modification　to　case　analysis　in　English　for　Specific
Academic　Purposes　in　fields　such　as　accountancy　or　whether　this　is　indeed　an　example　of　specificity
and　needs　to　be　better　understood　by　language　teachers．　There　has　been　some　research　into
problems　in　implementing　a　case　analysis　approach　with　Chinese　students（Jackson，2004）but　this
study　addressed　the　interaction　between　the　lecturer　and　students　and　not　the　framework　of
presentation　skills，　which　may　be　a　unique　feature　of　the　Meiji　York　Accounting　Program　context，
but　has　implications　for　how　students　can　be　helped　to　present　their　analyses　and　recommendations
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with　clarity　and　organization．
IV　　Specific　case　analysis　presentation　skills
1．Meiji－York　Accounting　program　context
Research　into’another　area　of　second　language　education　using　content　in　North　America　that
overlaps　with　ESP　in　Britain　is　content－based　instruction（CBI），As　the　Meiji－York　Accounting
program　content　instruction　occurs　in　Canada，　a　basic　continuum　developed　from　earlier
descriptions　of　types　of　CBI（Brinton，　Wiese＆Snow，1989；2003）described　by　Stoller（2008）is
useful　in　describing　the　teaching　context　in　Canada．　At　the　content－heavy　end　of　the　CBI　continuum
are　adjunct　language　courses　that　are　linked　to　regular　content　classes；in　the　middle　are　sheltered
courses　for　second－language　learners　taught　by　specialist　content　teachers　often　with　no　second
language　teaching　experience；and　finally　at　the　language　skills　development　end　are　theme－based
courses　taught　by　second　language　teachers．　The　Meiji－York　Accounting　Program　in　Canada　is　a
sheltered　course　taught　by　a　specialist　accountancy　lecturer　with　no　second　language　teaching
experience　and　the　experiences　of　the　lecturer　correspond　to　those　documented　for　Chinese
students（Jackson，2004）．There　are　also　Ianguage　support　classes　provided　by　second　language
teachers　at　York　University　who　attend　the　lectures　which　are　best　described　as　being　similar　in
intention　to　the　adjunct　classes　linked　to　regular　specialist　content　classes　in　CBI．
　　　　　　　The　students　attend　18　hours　of　specialized　lectures　in　international　accounting．　During
the　classes，　they　also　present　their　analyses　of　cases　on　different　acc6unting　issues。　A　feature　of　the
sheltered　course　is　that　it　was　decided　that　the　students　should　do　oral　presentations　in　groups　or
pairs，　rather　than　participate　in　a　general　class　discussion　or　perform　writing　tasks．　in　2009，　the
students　received　feedback　on　their　presentations　and　were　encouraged　to　resubmit　them．　This
corrected　feedback　of　student　presentations　together　with　the　cases　and　possible　solutions　for　cases
over　a　four－year　period　have　provided　some　data　for　the　language　teacher，　who　is　seeking　to
improve　the　level　of　English　used　in　the　presentati6ns．　However，　to　safeguard　student　privacy　and
to　avoid　publication　of　the　solutions，　the　data　at　present　can　only　be　used　to　indicate　the　existence　of
aframework　for　presenting　the　analyses，　areas　of　linguistic　challenge，　and　areas　for　future　study．
2．Preliminary　findings
The　first　step　was　to　try　and　establish　whether　or　not　there　is　a　specific　framework　for　students　to
fol！ow　when　presenting　their　analyses。　A　valuable　resource　for　both　the　non－specialist　language
teacher　and　the　students　are　the』oowerPoint　slides　accompanying　a　lecture　given　at　Meiji
University　entitled“A　Guide　to　Case　Analysis”（Mawani，2005）．The　course　readings　also　give　the
students　a　guide　to　how　to　carry　out　the　case・analysis　and　prepare　for　the　presentation　in　English．
Finally　early　discussions　with　the　specialist　teacher　established　that　such　a　specific　framework
existed．
　　　　　　　The　findings　of　the　preliminary　analysis　is　that　the　situation　problem　response
recommendation　pattern　does　have　to　address　discipline　specific　areas　such　as　facts　user／
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objectives　alternatives／constraints／issues　recommendation．　What　then　are　the　language
challenges　in　each？
Facts
This　part　of　the　presentation　requires　good　summary　skills．　Summary　is　not　a　presentation　of　a　list
of　facts，　but　the　selection　and　organization　of　relevant　information　that　can　be　used　later　in　the
presentation　when　discussing　the　issues，　alternatives　and　giving　recommendations．
　　　　　　　It　is　important　that　students　don’t　just　repeat　the　statement　of　facts　within　the　case。
　　　　　　　Instead　they　should　focus　on　selecting　facts　that　are　relevant　and　material，　and　summarize
　　　　　　　them　in　a　way　that　can　be　formulated　as　alternatives（e．g．　straight　line　or　accelerated
　　　　　　　depreciation）or　criteria（future　benefit　or　current　benefit　only．　Facts　can　be　interpreted
　　　　　　　in　the　analysis　section，　where　ambiguities　can　be　resolved．　This　will　allow　the　case　analysis
　　　　　　　towards　a　logical　recommendation．（Mawani，2005）
Developing　summary　skills　is　an　important　part　of　academic　support　course　and　the　dense　lexical
and　grammatical　nature　of　the　cases　present　other　special　challenges　for　the　students，　Dense
nominalizations，　such　as“staggered　progress　payments”or“100％shareholder　with　bank　financing”
are　a　feature　of　the　PowerPoint　slides．　Feedback　suggests　that　students　need　practice　in　how　to
present　the　information　on　the　slides　with　more　clarity　and　organization．　Students　also　need　to
introduce　their　role　and　their　consequent　perspective．　What　tenses　should　be　used　and　what
discourse　organizers　are　appropriate　needs　more　research．
Objectives
Here　students　have　to　indicate　who　will　be　using　the　information　and　what　will　be　their　objectives．
“Audience”is　an　important　concept　in　presentations　and　more　understanding　of　how　these
expectations　can　be　better　met　in　English　is　necessary．　Again　dense　nominalization　such　as
“Banker：safeguard　loan　with　adequate　collateral”is　a　feature．　Discipline　specific　terminology　is
important　here　but　what　tenses　should　be　used　and　whether　or　not　there　are　discipline　specific
signal　words　needs　more　research．
Issues　and　Alternatives
Students　have　to　clearly　indicate　what　are　the　important　issues．　Then　they　have　to　present
alternatives　and　show　the　consequences　of　each　as　they　narrow　down　the　alternatives．　Constraints
on　reporting　are　relevant　here．　The　slides　are　often　very　technical　and　more　research　is　required
into　what　types　of　slides　are　used．　At　best　the　language　teacher　can　facilitate　the　language　used　to
describe　the　slides．　An　important　area　for　future　improvement　is　the　presentation　of　the　students’
reasoning　in　order　to　give　more　clarity　and　organization　to　the　presentations．　Feedback　on　the
student　presentations　from　the　content　specialist　indicates　that　this　part　of　the　presentation　needed
more　clarity　and　organization，　for　example，　slides　clearly　identifying　the　issues　in　the　case　and　the
alternatives．　This　is　another　area　needing　research　into　the　tenses，　lexical　choices　and　discourse
organization　of　the　presentation．
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Recommendation
This　part　is　similar　to　other　academic　patterns　in　that　it　summarizes　the　analysis　and　makes　clear
the　recommendation．　This　part　too　should　include　no　new　details　or　reasoning　and　should　be
feasible　and　consistent　with　facts　and　constraints。　Some　implementation　issues　may　be　discussed
here．　The　language　used　in　presentations　offering　recommendations　can　be　practiced　here，　but　once
again　research　into　the　tenses　and　discourse　organization　would　help　the　non－specialist　language
teacher　improve　the　quality　of　student　presentations．
V　Conclusions　and　pedagogical　implications
The　Meiji－York　Accounting　Program　offers　the　language　teacher　many　new　insights　into　the
challenges　facing　students　in　studying　international　accountancy　in　English　at　a　business　school　in
an　English　speaking　country，　albeit　in　a　sheltered　course　for　a　very　short　period　of　time．　Many　of
these　challenges　have　already　been　addressed　in　ESP　research　and　business　English　material　and
course　development．　As　a　result，　courses　offering　general　business　presentations　have　been　able　to
contribute　to　the　development　of　the　students’pragmatic　competence　in　giving　presentations　in
English．　Discipline－specific　oral　skills，　particularly　presentation　skills，　remain　an　area　that　has　been，
like　accountancy　itself，　under　researched．　In　line　with　the　arguments　in　ESP　in　favor　of　more
discipline　specific　materials　and　instruction，　this　report　has　identified　a　need　for　further　research
into　the　presentation　of　case　analysis　and　the　discourse　of　case　analysis．　The　presentation　classes　at
Meiji　University　offer　students　a　good　general　introduction　to　presentation　skills　in　the　business
context，　but　they　still　need　to　identify　and　better　address　the　specific　needs　of　students　presenting
analyses　of　cases　in　English．
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